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AWARENESS AND CHALLENGES OF THE “SCHOOL-ON-AIR” PROGRAMME OF THE BROADCASTING CORPORATION OF OYO STATE IN THE IBADAN METROPOLIS DURING THE COVID-19 LOCKDOWN                                    
                                       			 ONI, M. K. and OGUNYEJO, O.T.
Abstract: It appears that online or web-based teaching has received much more attention from scholars than educational broadcasting in Nigeria, thus undermining the fact that educational broadcasting is also an effective and efficient means of delivering educational modules to school learners. This study, therefore, investigated the level of awareness of the BCOS “School on Air” programme among secondary school students in the Ibadan metropolis during the Covid-19 lockdown and the challenges that those that participated faced. Thorstein Veblen’s technological determinism was the theoretical premise for analysing the data that were sourced through questionnaires and interviews from three hundred and sixty (360) respondents in twelve (12) wards in the Ibadan North East local government area of Oyo State. Data retrieved from the respondents was supported with that from oral interview sessions granted by purposively selected 12 students from the 12 wards of the study area. Findings revealed that poor internet network facilities, lack of sufficient information about the programme and lack of interest, among other factors, served as a hindrance to the effective utilisation of the educational broadcasting. A total of 52% of the respondents agreed that there is a lack of interactivity between teachers and the learners of the School on Air programme. Similarly, 55% of the respondents agreed that erratic electricity supply hindered learners from effectively accessing the programme. About 57% of the respondents agreed that poor internet network facilities also constituted a restraint on the effectiveness of the learners to access the programme. This study concluded that the BCOS School on Air Programme was poorly advertised and fraught with too many challenges to have any meaningful impact on the target audience and recommended that the government should embrace educational broadcasting in a more purposeful way.
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Introduction
'Educational broadcasting' refers to television and radio programming which provides educational services related to the teaching and learning of curriculum-based courses of study. The term "educational" is also used, at times, to refer to other programmes that are particularly enlightening, informative or intellectually stimulating. As put by Berman (2008), educational broadcasting is typically deployed for course material delivery and often integrated with various kinds of interaction in classrooms, discussion groups, or via telephone.
Over the years, education of students in secondary schools has remained a fundamental process of development of the children (Ndaku, 2013) in institutions. According to Agbamuche (2015), Article 26 of the 1948 United Nations (UN) Universal Declaration of Human Rights declared that everyone has a right to education and that this education shall be free and compulsory.
In the meantime, modern technology has transformed the way students learn and interact with their environment. Onasanya (2008) observes that radio and television are broadcast media meant to disseminate audio and video signals, messages, information or programmes to a wide range of audiences. Aladeyomi and Olatunji (2011) refer to the use of television broadcasting education as “cool media”, which, according to them, is a medium that does not require much effort on the part of the receiver to access and internalise its message. Various media scholars submit that mass media have always been an integral part of modern education since the beginning of the twentieth century. Onabajo (2000) remarks that radio and television can effectively be utilised to teach an individual or the public the norms and values of society and reinforce the same.
Aladeyomi and Olatunji (2011) are of the view that the traditional method of teaching and learning is not sufficient in tackling the challenges associated with teaching and learning some key subjects, especially the English language; hence, the need to explore the potentials of a balanced activity approach to teaching and learning. According to them, unlike the traditional approach, the balanced activity approach also utilises the media (cool and hot media) for transmitting information, education, entertainment and fun.
The sudden outbreak of the deadly disease called Covid-19, caused by a coronavirus (SARS-CoV-2), shook the entire world and affected the global economy, which forced the World Health Organization (WHO) to declare it a pandemic. Since its outbreak in late December 2019, COVID-19 has wreaked havoc across the world, and, like any critical sector, education has been hit hard. Students, schools, colleges and universities were deeply impacted. According to the report of the United Nations Educational, Scientific and Cultural Organisation (UNESCO) on its website, over 800 million learners from around the world were affected. This incident forced various schools, colleges, and universities to discontinue in-person teaching and learning. This temporary closure of educational institutions across the globe, which was meant to be a preventive measure against the spread of COVID-19, negatively impaired the educational systems both locally and internationally. The situation culminated in the process of shifting learning to an online format.
Locally, in Oyo State, the pandemic affected all areas of life, including education. As an alternative means to continue learning at the primary and post-primary schools in the state, the Oyo State Government, through the Ministry of Education, announced the broadcast learning through the use of an educational programme titled “Schools on Air” at the state-owned broadcast medium known as the Broadcasting Corporation of Oyo State (BCOS). This massive, unplanned, unprepared, impromptu and emergency transition from traditional learning to an exclusive and unprecedented on-air educational broadcasting learning setup
Objectives of Study
This study is guided by two objectives, viz., to investigate the level of awareness of the junior secondary school students of the ‘BCOS School on Air Programme’ during the COVID-19 pandemic lockdown in the Ibadan metropolis and also identify the challenges those that participated faced during the time.
Historical Development of Educational Broadcasting in Nigeria
Ogunranti (1988) traced the emergence of educational broadcasting in Nigeria to the year 1932 when the first radio receiving station began transmission in Lagos. This development, according to him, had a great influence on education in Nigeria, particularly due to the educational broadcast programmes that were available to teachers and pupils. He disclosed that the first educational radio programmes were for the English language and were broadcast once a week in the early '40s by the Radio Distribution Service (RDS) under the Post and Telegraphs Department (P and T). This, he said, was the situation until 1957, when the Nigeria Broadcasting Corporation was established. Another significant year in the history of broadcasting in Nigeria is 1959. As documented by Olushola (1979), television in Nigeria and indeed in the whole of Africa was introduced in 1959 by the then Western Regional Government under the leadership of Chief Obafemi Awolowo. The government in Western Nigeria realised that television was a better medium than radio, which could be used to educate the masses.
Olushola (1979) further observed that about fifty per cent of all the TV programmes then were devoted to education, and television sets were distributed to existing schools and colleges. The Eastern and Northern governments also followed suit a few years later by establishing their own television and radio stations. The programmes from the North, which was based in Kaduna, were the most education-based. In 1969, according to Agun and Imogie (1988), the Northern Schools Broadcasting Unit, which was responsible for the production of these programmes, was taken over by the Federal Schools Broadcast Unit (FSBU) in Kaduna. The direct involvement of the Federal Government of Nigeria in educational broadcasting, according to Agun and Imogie (1988), began in 1964 when the Schools Broadcast Unit (SBU) was established for the production of television programmes for schools in the Federal Capital Territory of Lagos.
Prospects of Educational Broadcasting
Media scholars and researchers have been able to justify that the place which the use of educational broadcasting holds in teaching and learning of school subjects in Nigeria cannot be underestimated, as it has been a veritable tool in the areas of easy, widespread reach, relative low cost and quality education.
Corroborating this view, Abuli and Odera (2013) reported that the basic benefit of using educational broadcasting to deliver formal education in developing countries (including Nigeria) is that it helps to facilitate public access to education, especially in societies where a dearth of educational infrastructure persists because of population explosion and rising demand for formal education. Chandar and Sharma (2003) submitted that another opportunity that educational broadcasting offers in teaching and learning in Nigeria is its relatively low cost in reaching the learners. They noted that educational broadcasting lowers the cost of formal education per learner, as the money spent to engage one teacher who can teach millions of widely dispersed and heterogeneous learners simultaneously and in the comfort of their homes with educational broadcasts would naturally be far less than what would be spent to build and operate schools and employ teachers to cover the widely dispersed learners.
Abuli and Odera (2013) believe that educational broadcasting is useful in raising the learners-teachers ratio significantly without a corresponding increase in the teachers' salary or cost of broadcasting because a single programme can be retransmitted and distributed in recorded audio and video formats for individual or group consumption at convenient places and times. Agbamuche (2015) opines that formal educational broadcasts expose learners to unfamiliar professionals, thus enabling them (learners) to gain fresh perspectives and in-depth learning. Abuli and Odera (2013) write that formal educational broadcasting also helps to guarantee uniformity of curriculum implementation and standardisation of educational content, especially in developing countries such as Nigeria, where formal education is derived largely from national curricula with little to no local adaptation.
Challenges of Educational Broadcasting
Media scholars, in their separate studies and research, have been able to document a number of challenges militating against the effectiveness of educational broadcasting in Nigeria in particular and other developing countries of the world in general. Chandar and Sharma (2003) observed that radio and television programmes are largely a one-way flow of messages except for live phone-in programmes, and this creates a lack of instant teacher-learner and learner-learner interactions. The scholars viewed that even in live phone-in educational broadcasts, interactions are not as spontaneous and realistic as classroom physical teaching and learning. Formal educational broadcasts therefore do not give room for discussions which are essential for effective teaching and learning. Interactivity gives room for the learners to make enquiries and clarifications on difficult areas of the subject being taught. 
Equally, it limits the teacher as well to evaluate and observe the levels of assimilation and attentiveness of learners through their spontaneous responses to classroom questions, gestures and non-verbal cues. Onabajo (2000) notes that generally, broadcasting in Nigeria suffers from a lack of properly articulated policies which deprives the country of deriving maximum benefits from the industry for education. Babalola (2004) identifies finance, personnel, equipment, power supply and maintenance, among others, as major factors militating against effective and efficient use of educational broadcasting in Nigeria.


Review of empirical studies
Oboh, Ighiwiyisi, and Oboh (2020) investigated the availability and use of ICT among secondary school students learning during the Covid-19 pandemic outbreak in Benin City, Edo State, Nigeria. One of the specific purposes was to find out the availability and use of ICT among secondary school students learning during the Covid-19 pandemic outbreak. A descriptive survey research design was employed for the study. The sample was 100, which comprised 28 male and 72 female senior secondary school students (SS1-SS3). A five-point Likert scale questionnaire was structured and used as the instrument for data collection. The instruments were designed for the study, for both male and female secondary school students. The reliability coefficient was 0.75, Cronbach's alpha, respectively. In all, three research questions were answered using mean and standard deviations. The analysis also revealed that most secondary school students in Nigeria don’t often utilise online teaching and learning process methods; thus, they occasionally utilise online teaching and learning processes such as WhatsApp, SMS messages, radio, television, e-mails, and the internet as media of learning.
Charles (2018), in his article titled 'Students' Awareness and Utilisation of Educational Broadcasts to Learn in Ogbomoso, Oyo State, Nigeria', submits that radio and television are broadcast media meant to disseminate audio and video signals, messages, information or programmes to a wide range of audiences. He opines that radio and television are already playing a role in educating the populace non-formally through various educational channels and programmes, but there is significant potential to capitalise on their ability to enhance development and learning curriculum content among secondary school students. His study’s objectives are to examine the awareness of educational radio and television programmes by secondary school students in Ogbomoso, investigate secondary school students' access to educational radio and television programmes in Ogbomoso and find out problems militating against students’ use of educational radio and television programmes for learning. A questionnaire was used as an instrument to elicit responses from 100 secondary school students on their awareness of and access to seven educational radio and television programmes. The findings revealed that the students were not aware of the educational radio and television programmes, even though they had access to them. His study recommends that teachers in secondary schools should include educational broadcasts as forms of stimulus variation that they could apply to their classes, and educational programme producers on both radio and television should create enough awareness about the programmes to enable students to follow the programmes at appropriate times.
Uchenna et al. (2021) conducted a study on the impact of the COVID-19 pandemic on education in Nigeria: implications for policy and practice of e-learning. The study investigated the challenges posed by and the impacts of COVID-19 on education in Nigeria. A sequential exploratory mixed-method approach design was adopted for the study. Hence, this study was carried out in two phases; first, interview data were collected from leaders in education, including five policymakers in education and 13 school heads (7 principals and 6 primary school head-teachers). Secondly, data from the interview were analysed using the thematic analysis procedure and were used to inform the questionnaire development for quantitative data. Results showed that the challenges of education during the Covid-19 pandemic include school closure, poor learning, unequal access to education opportunities and poor skills. Further, their findings revealed that the pandemic negatively impacts education, causing poor school enrolment, inequality in education, poor achievement, poor school health and challenges in school assessment and transition. The study concluded that Covid-19 has negatively affected education in Nigeria.
The relationship between the study of Uchenna et al. (2021) and this one is that the research instruments (questionnaire and oral interview) are the same, and both explored the mixed-method research design of qualitative and quantitative strands of data. However, the difference is in the study population and sample study. While Uchenna et al.'s (2020) study elicited responses from only principals and teachers of primary schools, the study population for this research comprises junior secondary school 3 students in both the public and private schools in the Ibadan metropolis (Ibadan North East Local Government Area as the study area) during the COVID-19 pandemic lockdown during the COVID-19 lockdown among secondary school students (public and private) schools in the Ibadan metropolis.”
Ijeh (2019) investigated the government's use of educational broadcasting for formal education to find out the level of usage and challenges faced by the Delta State government in Nigeria. The study was anchored on a relevant literature review and was driven by the development media theory. The researcher adopted the in-depth interview method to generate qualitative data from senior education officers in the ministries of basic/secondary education and higher education, which were analysed with the explanation-building technique. The findings show that although formal education managers in the Delta State Government are significantly knowledgeable about the use of educational broadcasting for formal education, there is a very weak provision for its use because of a lack of policy, funding, inter-ministerial collaboration and qualified personnel as well as poor public awareness of the value of educational broadcasting.
The study recommends effective collaboration among governments, educationists and broadcasters in Nigeria to formulate pro-educational broadcasting policies and regulate educational broadcasts to ensure content quality control, funding and sustainability. The researcher recommends that adequate provisions should be made to improve the competence of educational broadcasters by training and retraining, while innovations to make educational broadcasting attractive to members of the audience and advertisers in order to reduce public preference for entertainment programmes over educational broadcasts should be introduced. The similarity of Ijeh’s 2019 study to this new one is that the conceptual variable is similar in nature as well as the in-depth interview research instrument adopted by the researcher, while areas of difference include the theories. While his own was driven by just only one media theory, which is development media theory, this new one was driven by three media theories, which are uses and gratification theory, technology determinism and diffusion of innovation theory. Also, the research method adopted by Ijeh’s study was just only one, which is the in-depth interview research method, while this new one would make use of a mixed method, which is the use of an administered questionnaire, focus group discussion, interview and documentary approach.
Theoretical Framework
Technological Determinism
'Technological determinism' was propounded by Thorstein Veblen. Technology determinism could be said to be more of a medium-driven concept because its concept, assumption and proposition lay more emphasis on the "medium as the message" of communication. The theory tries to track down the way in which technology redefines human perception. 
Communication scholars around the globe, at one time or the other, have expressed different views and positions on the concept of technology determinism. Thomas (2017) referred technology determinism ‘to moderate (soft) technological.’ He averred that technological determinism is the belief that technology is the principal initiator of the society’s transformation.
Castells (1996) remarked that “The technology does not determine the society; the technology is the society.” He opposed the idea of Information and Communication Technology (ICT) as something that society must adapt to. He understood the technology as a social process, where society is formed by the technical change, and the technical change is shaped by society. This two-way process is called social embeddedness.
Lévy (1998) also refused to accept the concept of one-sided technological determination: “The technology is an analytical angle of global socio-technical systems, a view that emphasises the material and artificial part of human phenomena and not the actual quantity that would exist independently of the rest, have diverse effects and work by itself." He said cyberspace was a part of a social movement; it had its group leaders, its passwords and its logical aspirations. Furthermore, Levy argued that if one takes into account any relationship, it will be much more complicated than determination. According to him, the social and cultural state of affairs is an infinitely complex and partly indeterminate set of interacting processes that are automatically maintained or suppressed. Instead of determination, he, therefore, uses the concept of conditionality. The society is influenced by technological developments; the negative effects are caused by poor use by the people, not by the nature of the technology itself, and also the introduction and use of new technologies are the result of the social order. Technological determinism by Merritt (1964) is interpreted as "the belief in technology as a key governing force in society...", while Smith (1966) interprets it as "... the belief that social progress is driven by technological innovation, which in turn follows an "inevitable" course."
For Bimber (1973), technological determinism is "the idea that technological development determines social change". Ogburn (1982) considers that the technological determinists are those who say that it is technology that controls social structures and cultural rules. Croteaum and Hoynes (1993) view technological determinism as an approach that identifies technology, or technological advances, as the central causal element in processes of social change.
Method
The study deployed the mixed-method system of enquiry, comprising the questionnaire and interview. The questionnaire was divided into two sections. Section A sought information on personal data of the respondents, while Part B consists of statements which demanded information on effectiveness and challenges of the “School-on-Air” programme by BCOS in Ibadan metropolis during the COVID-19 lockdown. The researchers also adopted oral interviews to elicit responses from the study subjects. This enabled the researcher to qualitatively describe part of the research questions that have to do with how the research respondents perceive the effectiveness of the ‘BCOS School on Air programme’ and the challenges encountered during the Covid-19 lockdown and also helps the researcher to obtain and generate deeper information from the respondents on some grey areas to which the structured questionnaire had limited them to respond. This is done by the researcher in order to strike a balance and give the respondents the avenue to freely express themselves in volunteering information that would help strengthen the study with a view to making valuable suggestions and contributions in order to add to the body of existing knowledge.
Study Population
For this study, the population of study was the junior secondary school students in class 3 in both the public and private schools in the Ibadan North East local government area of the Ibadan metropolis. According to the statistics obtained in confidence from the information officer of the local government, there is an estimate of over 12,000 students in both the public and private secondary schools in the local government, out of which he stated over 8,000 of them are in public schools, while the remaining estimate of 4,000-plus are in private schools in the local government. According to the data, there are 41 public junior secondary schools and 29 duly registered private secondary schools in the Ibadan North East local government area of the Ibadan metropolis. From the list and according to the information obtained from the information officer of Ibadan North East Local Government, there are mixed and non-mixed public secondary schools (only boys and only girls), while all the private schools are mixed schools. However, the data did not show the statistics of the number of boys and girls in each category of schools (public and private) in the local government area.
Sample Size and Sampling Procedure
For this study, the sample size used by the researcher was 360 junior secondary school 3 students of both public and private schools in the Ibadan North East local government area of the Ibadan metropolis. In arriving at this method, the researcher adopted a convenience sampling procedure by stratifying 12 public schools from wards i-xii and 12 private schools from wards i-xii. In each of the schools, both public and private, used for the study, the researcher adopted a multi-stage sampling procedure to select 15 students from 3 selected junior secondary school only. This is done through a purposive sampling procedure. The researcher made use of three public schools (boys only) and three (girls only) and the remaining six for the mixed schools to arrive at the twelve that made up the number in the public schools used for the study.
Method of Data Collection
The researchers adopted group administration of the survey questionnaire for the research respondents in each of the public and private schools across the 12 wards in the Ibadan North East local government area of the Ibadan metropolis selected for the study. A group-administered survey involves gathering a group of respondents together to fill out individual copies of a questionnaire or asking them to participate in a group interview. The researcher applied primary sources of data gathering to generate useful information for this study. The researcher surveyed the opinions and views of the research respondents through a questionnaire and face-to-face oral interview.
Method of Data Analysis
For this study, frequencies and percentages and mean and standard deviation statistical measures were used to answer the research questions at a 0.05 significance level.
Findings
This section presents findings, which have been found through a questionnaire and oral interview. Copies of the questionnaire were administered to the research respondents, who were the junior secondary school 3 (private and public) students in the Ibadan North East local government area of the Ibadan metropolis. They filled and returned them to the researchers.
As earlier stated, the researcher adopted oral interviews to support the questionnaire with a view to eliciting and generating more in-depth responses from the study subjects on the research question that has to do with how the research respondents perceive the effectiveness of the ‘BCOS School on Air programme’ during the COVID-19 lockdown. The interview session was to additionally help the researchers to obtain and generate deeper information from the respondents on some grey areas where the structured questionnaire proved inadequate.
Research Question 1: What is the level of awareness of the junior secondary school students in the Ibadan metropolis of the ‘BCOS School on Air Programme’ during the Covid-19 lockdown?
To determine the respondents’ perception of the effectiveness of the ‘BCOS School on Air programme’ during the COVID-19 pandemic lockdown, respondents were asked the following questions:
Have you heard about School on Air before now, and what do you know about it?
From their aggregate responses, about 70% through further interactions and engagements bordering on what they know about it said that they were aware of the programme, especially on cable television, social media platforms and terrestrial media (radio and television). Some of them mentioned educational programmes such as reading on air (Ayoka litireso ni ede Yoruba); Time for Science; edutainment programmes such as radio drama (Abule oloke Meje, Take a Step, and Bad English (Oyinbo Buu)); Quiz and Competition; Who Wants to be a Millionaire? and Spelling Bee competitions. For instance, some of the students interviewed from Loyola College, Queen of Apostles, IMG, and Saint Isabel Group of Schools, among others, said that they had featured and represented their schools in some of these educational broadcast programmes on both radio and television media. However, a respondent from one of the public schools interviewed on Wednesday, May 11, 2022, said: … Emi ko gbo oyinbo o, nitori suko oko ni won ti mu mi wa. 'Awa ko si ni ina ijoba nibe lati wo telifisan’ (I don’t understand English because I was brought down to town from a village). And there was no electricity for us to watch television.”
Another student from a public school interviewed on that same day informed the researcher thus: 'I am not aware of any programme on BCOS about school on air because they don’t usually have interesting programmes. I prefer watching Channels television to BCOS because most of their programmes inform and educate the viewers, unlike those of BCOS, which normally broadcast obituaries. Although my mum told me that I should be watching educative programmes to help me in my studies, I don’t just like watching BCOS television.”
It is surprising that a vast majority of the research respondents were not aware of the ‘BCOS School on Air Programme’ initiated by the Oyo State Government to enhance continuous teaching and learning during the Covid-19 pandemic lockdown. This information contradicts the findings obtained through the questionnaire, where 55% of the respondents claimed that they were aware of it. However, information elicited through the oral interview revealed that about 95% of the respondents were unaware of it. This is probably because most of them from private schools said that they attended extramural online classes organised by their school authority. Others claimed that their parents enrolled them in some online lessons, such as 'U-Lessons', web-based courses, home schooling and lessons whereby they continued with their study during the Covid-19 pandemic lockdown. Others claimed that they watched recorded teaching and learning classes on YouTube and other social media applications/platforms. Others attributed their lack of awareness to inadequate power supply, insufficient information and notice about the programme, and non-availability of the BCOS channels on their broadcast device.
From the above analysis, it could be concluded that the majority of the research respondents were unaware of the Oyo State government initiative of the BCOS School on Air Programme.
Research Question 2: What are the challenges that the junior secondary students in the Ibadan metropolis encountered in getting the best of the BCOS ‘School on Air' programme during the Covid-19 lockdown?
Table 1: Percentage distribution of challenges that students faced with the ‘BCOS School on Air Programme’.
	S/N
	 Challenges of Access to Bcos School On Air 
	Very
True
	True
	Not
True
	Occasionally
True

	A
	There is lack of interactivity among the school on air   teachers and the learner during the COVID-19 pandemic lockdown?
	(FQ)175
(52%)
M=1.78
SD=1.011
	(FQ)99
29%
	(FQ)24
7%
	(FQ)40
12%

	B
	The learner does not have sufficient information about the school on air programme on BCOS media during the COVID-19 pandemic lockdown.
	(FQ) 105
31%
	(FQ)125
36%
M=2.06
SD=0.891
	(FQ)89
26%
	(FQ)19
7%

	C
	Erratic electricity supply hinders learner to effectively access the BCOS school on air programme during the COVID-19 pandemic lockdown.
	(FQ)187
55%
M=1.73
SD=0.988
	(FQ)92
27%
	(FQ)23
7%
	(FQ)36
11%

	D

	Poor internet network facility limits the effectiveness of learner’s access to the BCOS school on air during the COVID-19 pandemic lockdown
	(FQ) 192
57%
M=1.75
SD=1.048
	(FQ) 87
26%
	(FQ)12
4%
	(FQ )47
13%

	E
	Learner does not show interest in the BCOS school on air programme during the COVID-19 pandemic period.
	(FQ)48
14%
	(FQ)30
9%

	(FQ)198
59%
M=2.80
SD-0.890
	(FQ)62
18%



The data in table 1 has shown the percentage of respondents to the items or statements on the challenges of access to BCOS School on air during the COVID-19 pandemic lockdown. From the table, 175 of the research respondents out of 338, representing 52%, with the mean value of 1.78 and standard deviation of 1.011, of the respondents, which constitute the majority, said that it was very true there is a lack of interactivity between the school-on-air teachers and the learner, while 99 of them, representing 29%, said it was true and 24 of them, representing 7%, responded that it was not true, while 40 of them, representing 12%, said that it was occasionally true that there is a lack of interactivity between the school-on-air teachers and the learner.
This can be inferred from the majority of the research respondents agreeing that there is a lack of interactivity between the school-on-air teachers and the learner. This can be due to the faceless medium through which the learning and teaching took place in compliance with the rule of COVID-19 protocol.
Also, in response to the question which states that the learner does not have sufficient information about the school's on-air programme on BCOS media during the COVID-19 pandemic lockdown? 125 of them, representing 38%, with the mean value of 2.06 and standard deviation of 0.891, said that it was true; 105 of them out of 338, representing 31%, said it was very true; 89 of them, representing 26%, said it was not true, while 19 of them, representing 7%, said that it was occasionally true.
This can be deduced: the majority of the students in the Ibadan metropolis did not have sufficient information about the BCOS school on air during the COVID-19 pandemic lockdown, though they were aware of it. This can probably be due to a number of factors which this study and the research instrument were unable to unravel or investigate due to time and financial constraints, among others.
Equally, the majority of them stated that erratic electricity supply hinders learners from effectively accessing the BCOS school on air programme during the COVID-19 pandemic lockdown, as 187 out of the 338 respondents, representing 55%, with the mean value of 1.73 and standard deviation of 0.988, affirmed it was very true; 92 of them, representing 27%, said that it was true; and 23 of them, representing 7%, said that it was not true, while 36 of them, representing 11%, responded that it was occasionally true.
Similarly, 192 of the research respondents, representing 57%, with the mean value of 1.75 and standard deviation of 1.048, stated that poor internet network facility limits the effectiveness of learners' access to the BCOS school on air during the COVID-19 pandemic lockdown; 87 of them, representing 26%, said that it was true; 12 of them, representing 4%, said that it was not true; while 47 of them, representing 13%, said that it was occasionally true that poor internet facility limits the effectiveness of learners’ access to the BCOS school on air during the COVID-19 pandemic lockdown. This can be inferred to mean that the majority of the research respondents agreed that poor internet facilities are a major challenge to students in the Ibadan metropolis, which hindered their access to the ‘BCOS school on air programme’ during the COVID-19 pandemic lockdown.
Conversely, the majority of the respondents disagreed that learners did not show interest in the BCOS school on air programme during the COVID-19 pandemic period or lockdown, as 198 of them, representing 59%, with the mean value of 2.80 and standard deviation of 0.890, said it was not true that they did not show interest, while 48 of them, representing 14%, said that it was very true that learners did not show interest in it; 30 of them, representing 9%, confirmed that it was true, while 62 of them, representing 18%, stated that it was occasionally true that learners did not show interest in the BCOS school on air during the COVID-19 pandemic lockdown.
Generally, it could be deduced from the above analysis that the following items, lack of interactivity among the school on air teachers and the learner and lack of sufficient information about the school on air programme on BCOS media during the COVID-19 pandemic lockdown, constitute major challenges to the awareness of the programme, while its optimal utilisation by the junior secondary schools in the Ibadan metropolis was jeopardised by erratic electricity supply, poor internet network facilities and lack of interaction between teachers and learners.
Conclusion
This paper concludes that the level of awareness of the BCOS School on Air programme among the junior secondary schools in the Ibadan metropolis during the COVID-19 lockdown was too low, and the students that participated in the programme faced too many challenges for the programme to have any meaningful impact on the target audience. It is recommended that the government be more purposeful in its future approaches towards the deployment of educational broadcasting.
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